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1. Introduction

The Polish prison service looks for new inspirations for the creation of professional attitudes consistent with the
requirements of modern times, which become more and more different from formerly established routine meth-
ods of prison officer education and training. Recently established as the first school of higher education of the
ministry of justice in the history of Poland, the Academy of Justice aims to bring about a significant transforma-
tion in the Polish penitentiary system. One of the modernisation elements was the inspiration brought by the
adopted conception of “reflective practice”. The competence profile model elaborated by D. Schén, the author
of the concept “Reflective Practitioner”!, was put to use in the first place. Schon’s proposal was implemented
in a pilot postgraduate study program in the field of management addressed to the personnel of penitentiary
services throughout Poland who will have an opportunity to participate in promotion to managing positions in
penal institutions in the nearest future. The first experiences in the use of the reflective educational approach to
the professional training of competent professionals in the staff of prison service officers is only the beginning
of the construction of a model of studies based on theories of multiple intelligences that is closely connected
with the essence of the conception of reflective practice. This paper gathers and presents selected theoretical
sources that provided fundamentals for the adopted guidelines that have been used in the pilot course regarding

! This concept was capitalised as a method of indicating a specific model elaborated by D. Schén, because it has become so popular

that it exists in various semantic scopes elaborated by other researchers.
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the development of managerial competitions creating an officer perceived as a “reflective practitioner”.
2. Reflection as a practical means of effective action

In his two world-famous books that are classic works on reflective practice today, Schon? presents his re-
flections based on long-year research on this phenomenon, focusing on what makes practical actions of
high-class professionals usually “adequate” and “effective”. Schon’s research focused on such professional
groups as architects, consultants, academic teachers or psychotherapists, but his reflections are applied to many
different professions today.

Schon was the first to define the professional profile using the term “Reflective Practitioner” and, therefore, is
regarded as its originator. Adding the concept and idea of “professional artistry” to this term, it is believed that
Schon has the “controlling package” of theoretical interpretations dealing with the issue of “work with people”
in the existing rich trend of the field and discipline broadly defined as reflective practice. (Schon, 1984)

In the opinion of Schon, any activity related to the specifics of “work with people” requires a separate and
adequate model of action, because it is connected with the natural context of the conflicts of value and the
conflicts of interest, which is specific to this sphere of human interactions. In his view, no mechanistic model
of technical rationality with its relevant package of elaborated standards and procedures may be inadequate in
the practice of actions involving various types of reaction and references of interpersonal mutual impacts that
are unique, complex, variable and insecure in terms of character.

On the basis of his research, Schon elaborated a detailed concept of “reflection-in-action” as an example of a
specific “theoretical skill” and, at the same time, “practical ability” being a special kind of professional profi-
ciency of a high-class professional that he defined as a “Reflective Practitioner”. He tried to describe, present
and recommend the phenomenon noticed by him thinking and acting almost simultaneously on a running basis;
when a given professional simultaneously thinks and acts and acts and thinks. It is this kind of theoretical-
practical thought — closely and simultaneously combined with the action being performed. Almost at the same
time, although — out of necessity — in a naturally separate mode, thinking and acting (even in microseconds of
differences of mental acts), it consequently integrates “simultaneously” “decision thinking” with “executive
thinking” into one process of deliberate activity.

It is important to add that Schon believed that this specific skills is not an inborn gift available only to the
chosen few (e.g., such as a musical ear and musical skills), but this kind of professional action can be learned
through practice, exercise and training. Thus, in conditions of formal education, it is possible to train and
improve professionals within the model of the “Reflective Professional” who will be able, in objective cir-
cumstances, to work out and elaborate its own individual style of action marked by the ability to perform with
distinct features of effective efficiency.

When creating and implementing, under the Postgraduate Study Program being performed by the Academy of
Justice, a management education program, e.g., on the detailed topic of solving problems in crisis situations;
we deliberated in a project & implementation team how to help prison service employees develop a reflective
practical approach that could be implemented both in their daily or extraordinary penitentiary practice.

Looking at the phenomenon of “reflective practice” from an educational viewpoint, it is an interesting meth-
odological tool used in adult training courses where the emphasis is put on gaining competences of continuous
self-education and self-improvement aimed at improving daily professional practice. Here, in the acquisition
of new knowledge and skills aimed at effective action, we can recommend and apply the suggestions made by
Schon, who proposes the pragmatic use of techniques connected with “reflection-on-action” and “reflection-

2 Here I refer to two canonical works by Schén: Schén D., (1984), The Reflective Practitioner. How Professionals think in Action?,

Basic Books, New York. Schon, D. (1987). Educating the reflective practitioner: Toward a new design for teaching and learning in the
professions. San Francisco: Jossey-Bass.
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in-action” that form the professional attitude and mentality in the Reflective Practitioner model. While spon-
taneous reflection is a natural thing — people usually think about their actions in order to change their ways of
behaviour, “reflective practice” is a formalised process of critical thought that combines acquired knowledge
with actions being undertaken. The practice of action in this model tries to implement new solutions of matters
creating improved behaviours in general life situations and professional situations.

The methodology of “reflection-on-action” focuses our attention on the examination of our previous experi-
ences. We attempt and try to determine which of the completed activities were effective and correct enough to
be useful in the future. The methodology of “reflection-in-action” focuses our attention on decision thinking at
the moment when we have to direct what we do.

Reflective deliberation and consultancy upon decision thinking that organised the performance of actions be-
ing undertaken becomes a method of work that constantly regulates the estimation of the best possible and
still inherently valid ways of effective action. Reflective practice becomes a competence of useful way of
thinking about the practice of effective problem solving, particularly with regard to new unpredictable ways
for existing standards and procedures for adopted actions. The attitude concerning the acceptance of reflec-
tiveness as a means of practical action is always open to undertaking action in any case of anomaly or crisis
situation. Why? Because its foundation is the “metaphysical” theoretical cognitive belief that the surrounding
REALITY is always richer than our even fullest knowledge about it, including our beliefs and any standard-
ised organisational procedures. It seems that also the penitentiary infrastructure is not a definitely established
“reality” of the civilisational product and requires the constant creation of a new concept of knowledge about
it, because it is also an unstable structure of certain facts and theories and procedures describing it. It is a “liv-
ing”, “flexible”, “dynamic”, procedural and experimental zone of cultural social reality. The existing state of
“knowledge” about the infrastructure of the penitentiary system covers both many ambiguities, inconsisten-
cies and oppositions on the one hand and sets of empirically observed facts and emotions on the other hand.
Thus, it is of interest that the practice of educating and training prison service officers turns into an active
process of obtaining and acquiring this kind of reflective and, in its new sense, practical KNOWLEDGE that
would support skilful performance, the KNOWLEDGE that results and manifests itself in the phenomenon of
“INTELLIGENT ACTION".

The model of “reflection-in-action” refers to the details of the process when, in a new situation (unknown with
regard to performance so far), we stop and reflect, on a current basis, on the nature of this problem situation and
almost simultaneously undertaking some kind of action. When we face new, not fully familiar problems during
our actions, we create ad hoc procedures for their solution — this kind of activity is usually defined as a “trial
and error method”. The adopted ways of seeking solutions are attempts — however, they are not random actions,
because they employ our “critical reflection” — the reflection that creates results for each attempt that constitute
grounds for further attempts to act. It is a conscious model of inquiry consisting of sequences of “moments” of
reflection in the “reflection-in-action” process.

In its peculiarity, “reflection-in-action” is often the first step to questioning the current and used state of
knowledge about action along with all inherent assumptions, procedures and rules. Reflection is a specific mo-
ment for a “mental problem situation” — the moment of “critical questioning” of the current state of procedural
knowledge, which may often lead and does lead to the reconstruction of our current views on the question of
professional attitudes and, in general, ways of understanding things.

What makes “reflection-in-action” different from other possible types of reflection, is primarily the important
emergence of a sign of mental activity that is of “immediate significance for the performance of action”. The
reflected solution of the problem becomes immediately an acceptable kind of factual performance of under-
taken tasks. In the opinion of Schon, a qualified practitioner is able to combine skilfully “reflection-in-action”
and efficient performance into one whole.

On that occasion, Schon notices and points out one subtle yet meaningful fact: the very ability to be an efficient

197



JOURNAL OF SECURITY AND SUSTAINABILITY ISSUES
ISSN 2029-7017 print/ISSN 2029-7025 online

“Reflective Practitioner” does not have to go hand in hand with the skill of telling about (reporting on) “how He
does it”, because it is often a sort of the practitioner’s “tacit knowledge”. This is usually irritating for empirical
researchers with a technical and rational attitude, who would like everything to be subject to a retrospective
and analytical type of reporting. Of course, it is good if a reflective practitioner in his “reflection-on-action” is
able to describe and talk in a more accurate or at least indicative way about the process of arriving at the right
solutions that he reached when solving the issue in question. But that is another matter.

Another interesting issue undertaken by Schon in his considerations is unquestionably what he presented with
regard to such method of practical thinking and action where the specifically perceived role and nature of “im-
provisation” is an important issue. In his view, it is the “heart” of the response of professionalism to unforesee-
able practical problems that we may experience. Schon makes an analogy to “jazz improvisation”, in which
genuine musician can improvise; this is a distinctive feature of their professional artistry. These musicians
listen to themselves and to their musical partners both during team and solo performances. They can sense their
own path in the performance of music. Within the scope of a mutually played piece of music, they can mutually
differentiate, combine, detach again and constantly create new combinations of a basic set of musical figures
within the scope of a scheme or structure: rhythm, melody, development of harmony that maintains the coher-
ent whole of a music standard or other piece being played.

By way of another analogy, Schon compares the “improvisation” process presented above to conducting all
daily casual and professional conversations. He believes that in a good conversation — which is predictable
in some aspects and unpredictable in others — interlocutors undertake and develop topics of conversation and
pursue threads from the repertoire of things to talk about. Such conversations are a kind of verbal team “im-
provisations”. Sometimes such a conversation gets into conventional routine (jibber-jabber) and develops ac-
cording to the pace and rhythm of interaction so that participants seem to work out the content of conversation
together without conscious reflection. In other situations, surprises and anomalies may happen — we deal with
turns of conversation that may develop in various directions, but interlocutors come across relevant strategies
of expression on a current basis. And these new threads of conversation may open a new prospect for further
conversations. (Schon, 1987).

Referring to the nature of “improvisation” as a way of seeking the diversity of solutions within the scope of
current standards or procedures results in a sort of mental opening to the novum in its broad sense for profes-
sionally treated practice. It provides, in some sense, conceptual validation for undertaking inspiring questions
(within the limits of acceptable “improvisation”) about what kind of structure is actually expected and required,
how it is established or how variations of any kind can arise within and around it, such as new better working
procedures or sometimes maybe also new worse procedures...

3. Challenges of “professional artistry”

Becoming a “Reflective Practitioner” as a result of working on oneself through formal training, self-study and
self-improvement is a difficult task, but many find this process equally interesting and fascinating. The elabora-
tion of relevant personal skills necessary for a deeper understanding of processes decisive for the improvement
of one’s own effectiveness in one’s profession and personal life is a task for those to whom the idea of striving
for “professional artistry” may be appealing. It is a broadly understood set of competences concerning devel-
oped mental abilities of improved multiple intelligences and a character of personal attitude that is sensitive to
striving for values related to professionalism.

Whether we reach the stage of efficient action on the level of “professional artistry”, depends on many factors,
such as attitude to the nature of action — i.e., the perspective from which we want to perceive it. The English
researcher Della Fish, one of more active followers of the conception of reflective practice implemented ini-
tially in the Schon model, gathered and elaborated the understanding of approaches to action in the form of
dichotomy: an approach to action in its broad sense as a primarily scientific (technical and rational) activity on
the one hand and as one of the arts requiring creative actions on the other hand (Fish, 1996). She presented a
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developed set of statements in the form of an ordered list of dichotomies marked with a thick line for the pur-
pose of highlighting them and making them as expressive as possible. You can find them below:

1. Science secks principles, laws and rules; Art starts where rules fail and prefers directions.

2. Science uses diagnoses, analyses and formulas; Art offers interpretations of search.

3. Science applies schedules and employs strict planning; Art prefers experience and spontaneity.

4. Science offers mainly skills and information to learners; Art perceives models and structures as measures
that facilitate learning.

5. Science sticks to repetitive procedures; Art enters into improvisation with ease.

6. Science requires finite effective systems; Art leaves room for imagination. (Incidentally, this does not mean
that creativity and imagination are absent in science).

7. Science may reduce all learners to one dimension by highlighting similar aspects of procedures; Art will
expand differences through pressure on individual interpretations and creativity.

8. Science analyses tasks for the ease of deciding what the learner will need; Art suggests perceiving oneself
as a learner.

9. Science perceives people as puppets and passive recipients; Art sees them as negotiators of new senses and
interpretations.

10. Science refers to motivation, feedback and failed input; Art refers to human relations and responses.

11. Science defines learning as something that comes from an effective teacher; Art understands learning as
something not logically related to teaching.

12. Science perceives knowledge as static, achievable and absolute; Art regards knowledge as a temporary and
dynamic thing that provides only a point of support.

13. Science is based on knowledge about teaching and learning taken from such scientific disciplines as psy-
chology, sociology and linguistics; Art is based on knowledge that is an aftermath of literature, history and
philosophy.

14. Science assumes that Theory (of Education) is a scientific theory; Art allows theory to remain personal —
created by compilations of a range of humanities, including literature, art, history, autobiography and certain
trends in sociology.

15. Science refers to goals and behaviourally defined indicators; Art prefers intentions.

16. Science refers to feedback loops; Art listens closely to shades of expressions.

17. Science refers to reinforcement and manipulation; Art prefers the skill of understanding human beings and
their actions and working with them rather than on them.

18. Science proposes formulas; Art provides directions.

19. Science perceives education as supported by scientific (industrial) management; Art perceives its rein-
forcement by being sensitive to values in people and through the development of self-management and self-
appraisal.

20. Science contributes atomistic and analytical thinking to education; Art uses means of critical reflection.

The above list may become a kind of protocol for all those who will want to enter the path of personal profes-
sional improvement in the model of professionalism considering the will of being an artist in the craft of one’s
profession.

4. “Reflective Practitioner” as a goal of improvement

According to Schon, striving for professionalism in the model of becoming a Reflective Practitioner should
be based on interpreting the situation by going back to the previous experiences and the current state of one’s
formal knowledge to enable the improvement of further professional practice. This reflection on action has
its stages of construction and reconstruction of one’s current personal skills and knowledge for the purpose
of creating further new feasible and practised “personal theories” of practical action. Interpreted in this way,
the reconsidered, thought-out and rationalised policy allows us to “stand back” and go beyond the established
frameworks, standards and procedures to recognise — with a fresh eye — other potential new contexts in the
existing “formulas” for states of affairs and to notice the features that give rise to new innovative inspirations
for action.
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In each implemented form of professions, the “Reflective Practitioner” tries to combine theoretical knowledge
with a high degree of practical feasibility with the continuous reflective training of professional mastery.

The “Reflective Practitioner” continuously strives to reach the state of “proficiency”, “practical orientation”
and “knowledgeability” in specific fields of professionalism.

Schon asserts that effective practitioners can reveal and specify whole sequences of processes, regularities and
procedures that occurred in their actions and can define values, beliefs and “personal theories” to which they
adhered. He stresses that these are only certain attempts to provide explanations, certain linguistic structures
clarifying something that should actually be called their personal “spontaneous form of intelligence”. All pre-
sented descriptions usually refer within their primary scope to static categories interpreting facts and proce-
dures, whereas this unique “knowledge-in-action” is always a dynamic structure.

The need to make a conscious reflection concerning resolute action to be taken usually emerges in reaction
to the shock caused by the existing anomaly in situations where we usually followed predetermined routine
measures. New situational elements faced by an experienced practitioner — whether he wants to or not, he must
consider and reflect upon them again in order to take relevant action with the most correct possible variants
avoiding risk — wrong or simply inadequate performances. Faced with such a necessity, the “Reflective Prac-
titioner” stops for a while in the middle of action and reflects upon what to do next. Without interrupting his
action, he can also “think on the run” and reflect on a running basis upon what to do next and tries to modify
his actions as correctly as possible. In the first case, it is the aforementioned “reflection-on-action” and in the
second case, it is “reflection-in-action”. The biggest novum proposed by Schon is this “proficiency” of thought,
which simultaneously combines thinking how to act and thought-out action into one implementation process.
The undertaken activities consisting of solution testing and search sequences are a fully dynamic process in
which current strategies become restructured and a new interpretation of necessary correct action emerges.
Schon calls this process the reframing of issues. He asserts that a capable master practitioner is able to modify
his action in his profession after a few seconds from the moment of choosing a specific type of solution and to
fully integrate reflection and action.

For professionals, the situation “reframing” process means such concentration of thought that allows them to
“listen and watch” in a new different way where the observation of the situation is more interpretative than
analytical. (Gotgbniak, 1998).

An important conclusion made by Schon is the statement that this kind of skilful reflective practice can be
learnt, as we have written above. This involves the creation of circumstances for gaining a specific form of
self-awareness in formal training and all kinds of independent study. Such actions have been undertaken also
within the aforementioned postgraduate study course being implemented by Academy of Justice in Warsaw.
The creation of reflective self-awareness in a prison service officer is based on a number of such factors as:

- increasing a sense of personal professional subjectivity (sovereignty);

- recognition of the existence of personal influence in the field of broadly understood professional infrastruc-
ture;

- the assumption of self-control for one’s professional activities in both routine and unforeseeable situations;

- the development of sensitivity to “hidden programs” — the actions that are actually implemented rather than
those that are only declared in public;

- the increase of demand for self-reflection skills;

- attempting to enlarge the personal repertoire of styles of action with new knowledge and skills.

After everything that has been presented so far, let us focus our cognitive attention on the very phenomenon of
reflection by giving more details about what it is or, using a different approach, by giving more details about
how it can be interpreted in the most general sense.

The Anglo-Saxon tradition, in which the opinion on reflection presented by Schon seems to be rooted, may
have its source in reflections presented on that subject by John Dewey in his book How We Think. In this work,
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the issue is interpreted as follows: ‘Reflection is turning a topic over in various aspects and in various lights
so that nothing significant about it shall be overlooked—almost as one might turn a stone over to see what
its hidden side is like or what is covered by it. Thoughtfulness means, practically, the same thing as careful
attention, to give our mind to a subject is to give heed to it, to take pains with it. In speaking of reflection, we
naturally use the words weigh, ponder, deliberate—terms implying a certain delicate and scrupulous balanc-
ing of things against one another. Closely related names are scrutiny, examination, consideration, inspec-
tion—terms which imply close and careful vision,” writes Dewey. (Dewey, 1988)

In general approaches specific to many human disciplines, reflection as such has many functions, the most vis-
ible of which is this cognitive intellectual perception that allows us to notice new facts and experiences and to
rework the previous facts and experiences in a different manner.

Reflection as a thought concentration process allows us to control sources and the manner of acquiring new
knowledge, at the same time maintaining the critical attitude to the knowledge we have acquired so far.

Reflection has an “auto-cognitive” function serving as consideration over our own beliefs, habits or behaviours
and can sometimes serve as a basis for gathering personal knowledge about ourselves.

Reflection has also a wisdom function that allows people to maintain axiological and normative standards of
existence.

Reflection has a function that puts acquired data in order and allows us to define clearly our attitudes to specific
issues. It allows us to clarify or explain a specific situation or event.

As a result of practised reflection, we can acquire new experiences or reconfigure the experience we have
gained so far.

Reflection fulfils also an auto-corrective and modifying (in the most general sense — corrective) function.

Creating a sort of list, we can say that reflection has the following group of “self-cognitive” functions at its
disposal:

- self-awareness,

- self-observation,

- self-description,

- self-knowledge,

- self-definition,

- self-cognition,

and the following group of “self-decisive” functions:
- self-determination,

- self-control,

- self-discipline,

- self-denial,

- self-assessment,

- self-criticism,

- self-composure,

- self-ownership.

In philosophic approaches, reflection is usually defined as a type of reality-oriented discursive thinking; pri-
marily, however, reflection is the orientation of thinking towards one’s individual experiences, conditions and
mental dispositions. Thus, reflection is a sort of “internal perception” when it refers to ourselves; when directed
outside, it forms a pursuit of the conceptual capturing of the world.
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In educational fields, reflection is usually perceived as a process that leads to the potential internal (personality)
transformation of the human being by means of self-corrective motivation aroused by it and sometimes also
leads to the modification of individual behaviours.

Reflection is a very important culture-forming and civilisational factor, because the reflection process encom-
passes the cognitive objectivization of what surrounds us and the formulation of what determines our sub-
jective perception of things and matters. This reflective subjectivism is closely interconnected and plays an
important role in the created processes of objectifying ourselves and the surrounding world and social reality.

Reflection as a form of concentrated thought is often a source of formation of the mental attitude in us that re-
sists certain thought conventions and stereotypes and generally stimulates our reflective self-criticism.

For the author of this article, reflection is specifically something that approaches thinking not as blue-sky activ-
ity, but as a definitely practical issue; even if “reflective thought™ is an invisible phenomenon, the consequences
of this specific — more or less reflective — thinking can be clearly visible and perceptible. Thus, reflection and re-
flectiveness is not only the domain of pure contemplation or meditation of oneself and the world — it is a practical
domain in the strict sense that engages in considerations over thought-out, deliberate, sensible and just action...

Conclusions

Attempts made by the Academy of Justice to identify competence gap areas existing among the staff of pro-
fessionally active prison service officers showed certain deficits of reflectiveness leading to routine attitudes
based primarily on highly formalised procedures which do not always seem adequate to dynamically chang-
ing circumstances of the present-day social reality. For this reason, the scope of education and training of the
penitentiary system staff was enlarged with a model that had not been used until then — “reflective practice”
aimed at generating a new professional profile of the penitentiary officer defined as “Reflective Practitioner”.
An important motivation to introduce the methodological model of reflective practice into the course of work
was the gaining of knowledge about achievements of the Scottish Prison Service College in the training of of-
ficers and managers of the Scottish Prison Service (SPS), where this approach being implemented in the context
of workplace activities plays a key role (Morrison, 2017). Our determination in the use of this methodology is
supported also by research papers of Polish scientists that — from an empirical perspective — attempt to check
the benefits of reflectiveness treated as an ability improving the effectiveness of practical action. (Perkowska-
Klejman, 2019).

What characterises this “Reflective Practitioner” in a general approach to his professional profile? Most gener-
ally, we can say that such individual has some inborn abilities, but he acquires certain skills also by training, and
reflectiveness is the distinguishing feature of his attitude as a professional in his field. What can also be noticed
about the figure/attitude of the Reflective Practitioner, is that he usually seeks best solutions through profound
consideration and an in-depth analysis of his own actions in variable and unique situations of professional life,
particularly with regard to work with other people. His multiple cognitive approach stimulates self-reflection
on his current personal theoretical and practical preparation and he thoughtfully pursues the achievement of an
even higher level of mastery in his profession. He uses in-depth reflection as an effective method and means
of self-improvement in professional and general life. He tries to initiate proactively open reflective conversa-
tions in his nearest professional environment. He arranges a positive atmosphere around self-reflectiveness and
interpersonal communication concerning intense reflectiveness on human condition. Among some employees
of Academy of Justice, it is believed that the training and improvement of reflectiveness as one of the more
important professional skills has a significant impact on the creation of cognitive self-regulation processes
among prison service officers that directly lead to changes in their professional behaviours. Such actions for
the creation of change in mentality can, therefore, be regarded as a good start to certain processes modernising
the current Polish penitentiary system. The existing attempts to educate the staff according to the “Reflective
Practitioner” model should be evaluated as a project with an absolutely high level of complexity; we can as-
sume directly that this task is difficult, but exceptionally interesting and fascinating.
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