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LEARNING OF MARITIME VOCABULARY
IN MARITIME STUDIES

Vilma Pranckeviéiaité
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Summary. English is “lingua franca” in the maritime industry. Due to the shift from
“knowing the vocabulary “ to “being able to use the English language in one's workplace *,
students are supposed not only to acquire maritime vocabulary but also be able to use it
efficiently in the maritime context. In order to achieve this goal, students have to acquire
large amounts of maritime vocabulary effectively and efficiently. The study analyses the
strategies for vocabulary acquisition and how students use them in their studies. The results
of the study show that lecturers acquaint students with basic maritime terminology. Students
do not use all vocabulary learning strategies equally. The recommendations include
encouraging the use of productive skills for vocabulary activation; more attention should
be paid to the vocabulary learning strategies of memorizing and encoding, word formation
and guessing from the context.
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Introduction

English is “lingua franca” in the maritime industry and is standardized to
the extent that every seafarer has to follow the proposed standard vocabulary for
internal and external onboard communication. Despite the shift from “knowing the
vocabulary* (i.e. standard marine communication vocabulary) to ““ being able to use
the English language in one’s workplace®, STCW (2011) requires navigators to be
able to “use Standard Maritime Communication Phrases and use English in written
and oral form” specifying the items to know in greater detail (ibid., p.105), while
marine engineers should be able to “use engineering publications and to perform
officer’s duties” (ibid., p. 144, 172).

The attitude towards vocabulary acquisition is functional, i.e. students
are supposed to not only acquire maritime vocabulary but also be able to use it
efficiently in the maritime context.

The empirical observation of the students showed that the better students are
at Maritime English, the better their skills of recording new vocabulary and putting
it in the context are (e.g. writing words in the context, marking easily memorizable
phrases, connecting the words into meaningful groups, using word formation for
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learning groups of similarly rooted words). The empirical observation has led to
further study of the issue. It shows that the more successful students deal with
vocabulary items unknown for them in a more efficient way than the others who
do not note the items, do not refer to the dictionary so often and in general get lost
having encountered a more sophisticated text.

The aim of the study is to investigate students’ acquisition of Maritime
English vocabulary in maritime studies. The research problem is that students
acquire the maritime vocabulary not so efficiently and quickly.

The hypothesis was made that students do not use some vocabulary learning
strategies and if so, they can be suggested using them more frequently or taught to
use them thus increasing the efficiency of their efforts in vocabulary acquisition.

The objectives of the research include the review of scientific literature to
define vocabulary acquisition strategies offered to be used for ESP that can be applied
for the acquisition of Maritime English; and to survey the lecturers’ contribution to
teaching Maritime English terminology as well as vocabulary learning strategies
used by the students of the Lithuanian Maritime Academy (LMA) and propose
further directions for the vocabulary teaching and learning activities in this field.

The research methods used were the review of scientific literature, qualitative
interviews with five lecturers of navigation and a quantitative survey of 83 students
in maritime field (future navigators and marine engineers). All the respondents at
the time of filling the survey questionnaire were taking any of the four compulsory
courses of Maritime English. The questionnaire consisted of 25 statements on
vocabulary learning strategies they use which had to be marked using a Likert scale
whether they perform such activities or not. The questionnaire was based on the
questionnaire for evaluating vocabulary learning strategies according to Gu (2018).

Review of Literature

Vocabulary is an essential part of the language that can promote or hinder
communication. Its importance is signified by the publications issued by the
International Maritime Organisation (IMO). The Standard Marine Communication
Vocabulary (1977 and amended), replaced by the Standard Marine Communication
Phrases (2001), constitutes the core maritime vocabulary to be learnt.

Another publication by IMO, the model course 3.17 Maritime English contains
the methodological part providing many useful hints and advice on teaching and
learning Maritime English; communicative approach, content-integrated language
learning and content-learning integrating language are emphasized. However,
vocabulary learning methods as a separate issue that could enhance the acquisition
of maritime vocabulary are not discussed extensively as vocabulary is considered
to be acquired through various teaching and learning activities per se. The notion
here is that the acquisition of new vocabulary is a process that is taken for granted
through the communicative tasks during classroom activities. To some extent, it is
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true due to the need for vocabulary contextualisation.

On the other hand, the vocabulary learning skill can be a valuable skill in a
lifelong learning perspective. Vocabulary learning can be a well-organised activity
performed consciously using vocabulary learning strategies (VLS). Gu (2018)
defines the use of vocabulary learning strategies as strategic learning, meaning
that a student understands the learning techniques he/she uses to achieve his/her
aims: “Strategic learning is a deliberate, dynamic and iterative process for solving
a learning problem, boosting the learning speed, or making the learning process
efficient, effective, and pleasant*.

Many factors can influence vocabulary acquisition, e.g. sharing with others
(Nation, 2001), motivation and importance of the vocabulary to be learnt (Otten,
2003). According to Nation (2001), the process of remembering a new word entails
at least three stages: noticing, retrieval and generative (creative) use. Noticing
includes recognizing a word in a context, checking its meaning in the dictionary
and/or finding out the meaning from the teacher, studying it deliberately and/or
guessing its meaning from the context. The retrieval and generative stages have to
include both receptive (listening and reading) as well as productive (writing and
speaking) language skills.

The factors influencing the choice of vocabulary learning strategies depend
on students’ experience of foreign language learning at school as well as their
experience during the ME course and possibly some other learning practices they
may have had (e.g. private lessons, courses, summer schools, working and/or
studying in a foreign country, etc.).

The best known taxonomy of vocabulary learning strategies is that of
Scmidt’s (1997) mentioned in numerous studies on vocabulary acquisition. The
analysis of Schmidt’s and related VLS taxonomies and types of strategies described
by Letchumanan et al. (2018) are provided in Table 1.

Table 1. Summary of vocabulary learning strategies by Letchumanan,
Muthusami, Govindasamy, Potchelvi et al. (2016).

Category of strategy Type of strategy

Creating mental images
Applying images and sounds
Memory .

Reviewing
Employing action
Practice

. Receiving and sending messages
Cognitive . .
Analyzing and reasoning
Making input and output

Guessing intelligently

Compensation T
Overcoming limitations
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Entering learning

Metacognitive Planning learning

Evaluating learning
Asking questions

Social Cooperating
Emphasizing

) Lowering anxiety

Affective .

Encouraging

Analyzing speech

L Contextual guessing
Determination

Checking L1 cognate

Consulting dictionary

According to Gu (2013), vocabulary learning strategy taxonomy contains
cognitive and metacognitive parts. The metacognitive one constitutes beliefs
about vocabulary learning and metacognitive regulation of vocabulary learning.
The cognitive component includes initial handling, reinforcement, and activation
strategies. Gu (2018) enhances metacognitive strategies by dividing them into
selective attention and self-initiation categories of VLS. Another category added
is inferring, i.e. guessing strategies, encoding, including visual and auditory ones,
using word-structure and contextual encoding.

To sum up, the knowledge of Maritime English vocabulary is an indispensable
part of the requirements set for modern seafarers to ensure effective communication
in their workplaces.

Vocabulary learning should be a conscious process involving various
vocabulary learning strategies in order to make the process effective.

Analysis of the Research Results

The quantitative interviews with five lecturers of navigation revealed that
all of them provide professional terms of Maritime English during lectures of their
subjects on ship handling, navigation techniques and rules, ship construction, etc.
while explaining new theoretical concepts of professional subjects. Students get
acquainted with the terms, but studies are conducted in Lithuanian and they do
not use these terms actively (the new maritime terminology is not reproduced, i.e.
productive language skills are not used). However, according to Nation (2001), it is
important to use the words using both receptive and productive language skills in the
retrieval and generative phases of vocabulary acquisition. It can be maintained that
Maritime English courses are essential in the acquisition of maritime vocabulary,
as the students learn just to recognize the words, and the activation of maritime
vocabulary takes place during Maritime English classes.

For the quantitative part of the research, the survey sample consisted of 83
maritime students at the LM A. The questionnaire entailed the statements on different
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aspects of vocabulary learning strategies to be evaluated using a five-point Likert
scale with the assigned meanings of “strongly agree”, “agree”, “neither agree nor
disagree”, “disagree” and “strongly disagree” with regard to their own vocabulary
learning experience.

After the analysis of the students’ survey results, it is seen that all VLS are
used by the students but some are used rarely and only by some of the students.

The use of dictionary belongs to the determination techniques which is a
common activity in professional English classes. 57% of students admit using
dictionaries frequently (see Figure 1). Compared to about 70% of them agreeing with
the self-initiation statement on looking up words in dictionaries, this seems quite
realistic that others might not need frequent look-up. This coincides with the results
of other authors. 1. Darginavi¢iené (2018) points out that “students prefer common
techniques that have been familiar to them, i.e. to learn it from either reading or
listening contexts and to look up the meanings of unknown items in the dictionary”.

It might be that some of them just limit the use of dictionary with the direct
translation of a word and they may need some more classroom activities showing
how to look for differences and similarities of synonymous words (35% of students
admit doing so0). Also, only 43.9% of students look up the usage examples which can
be another area to work on during classes. It can be stated that the use of dictionary
is frequent, but students could use it in more varied ways.
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Figure 1. Dictionary use for vocabulary acquisition. Compilation by the author.
The memorization techniques, also called encoding techniques, are not used

by all students. The survey results show that contextualization (remembering a word
with a phrase) is the most frequently used vocabulary memorization technique. The
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least frequently used one is learning words by memorizing their pronunciation and
spelling. Also, the repetition of already recorded vocabulary items is not popular
(only 31.7% of students admit doing so). These results, as Macianskiené (2012)
points out, suggest acquainting the students with the set of memorization techniques
and proposing them to select the ones that are the most suitable according to their
learning style, context and situation. In addition, this suggestion can be proven by
the research of Atay and Ozbulgan (2007). It investigated the use of vocabulary
learning strategies by military ESP learners in Turkey. The experimental group of
students was given a daily six-hour memory strategy instruction, while the control
group received no special training. The post-test results on Air Traffic vocabulary
acquisition showed that the experimental group showed a significant gain in
professional terminology compared to the control group. Also, the experimental
group showed the increase in the usage of vocabulary learning strategies.

Inferring meanings of unknown words is a fast and effective way of
understanding professional texts. As Figure 2 shows, more than half of the students
tend to infer meanings of the unknown words from the context but less than half of
them tend to match the meanings with the text, being confident in their guesses. It
is a positive as a compensation technique, but it can be quite a dangerous tendency
which may lead to misinterpretation of important professional publications and,
consequently, jeopardize ship’s safety. It should be avoided by all means and the
students should be taught to double-check before deciding on the exact meaning of
the publications important for onboard decision-making.
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Figure 2. Inferring meanings. Compilation by the author.
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Talking about inferring of unknown word meanings, very few students
neither used the word formation for guessing the meaning nor used this method
for learning word families (only about 31% of students marked it as the vocabulary
learning strategy used). This also has to be taken into consideration while teaching
students vocabulary learning strategies.

Strongly disagree %

Disagree %
36.6
Neutral % 32.9
Agree % 35.4
Strongly agree %
0.0 10.0 20.0 30.0 40.0

B Learning vocabulary, | memorize spelling (every letter)
Learning vocabulary, | memorize the whole sentence with it
I remember the context in which | encountered the new word
B 15.learning vocabulary, | relate it to a similarly sounding word

Figure 3. Vocabulary memorization techniques. Compilation by the author.

The evaluation of metacognitive and self-initiation strategies (“I read English
texts that are additional to the course”, “I read texts and look up new words in
the dictionary”) show students’ high involvement and efforts: about 70% of them
pointed out that they agree with the statement. As a proof, the value of reversed
statement (“I am interested only in exam material”) scored 66% of disagreements.

The question how to develop these strategies can arise naturally and the
solutions could be sharing the experience in groups, deliberate grouping of the
students with different VLS so that the weaker ones could acquire these skills, and
designing some class activities that could improve dictionary use, contextualisation,
visual, sound encoding, and other vocabulary learning strategies.
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Conclusions

The knowledge of maritime vocabulary is essential for seafarers in order to
perform successfully as officers in their workplaces and cannot be overestimated.

The empirical observations of the Maritime English study process made it
clear that students, even having sufficient language skills in general, have to cope
with the lack of professional vocabulary in the field, while some require assistance
in enhancing their vocabulary learning skills.

The recommendations for the enhancement of students’ acquisition of
Maritime English vocabulary as a second foreign language include encouraging the
use of productive language skills. Vocabulary learning can be enhanced by boosting
the use of less frequently used vocabulary learning strategies, such as memorization
and encoding techniques, the use of word formation for vocabulary development,
and paying more attention to the dangers of inaccurate guessing from the context.
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JURINIO ANGLU KALBOS ZODYNO MOKYMASIS
JURINIU STUDLJU METU

Vilma Pranckevidiiité

Lietuvos aukstoji jureivystés mokykla

Santrauka

Angly kalba laivybos srityje yra ,,lingua franca®. Pasikeitus poziiiriui, ne zodynas, o
gebéjimas vartoti angly kalba savo darbo vietoje tampa svarbus. IS studenty tikimasi, kad jie
ne tik iSmanys jiiring terminijg, bet ir gebés ja vartoti savo profesinéje veikloje ir aplinkoje.
Siekdami Sio tikslo, studentai turi greitai iSmokti labai daug juriniy terminy. Darbe anali-
zuojamos $io specialiojo zodyno mokymosi strategijos, kaip jas taiko déstytojai mokydami,
o studentai mokydamiesi. Naudojami kokybinis déstytojy ir kiekybinis studenty apklausos
metodai. Tyrimo rezultatai rodo, kad déstytojai supazindina studentus su pagrindine jirine
terminija, o studentai nevienodai taiko jvairias Zodyno mokymosi strategijas. Turéty buti
skirta daugiau démesio tokioms Zodyno mokymosi strategijoms kaip jsiminimo ir kodavimo
technikos, Zodziy daryba ir spéjimas i§ konteksto.
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